Abstract: The present 
Introduction
The proliferation of research into language strategies in recent years has been perhaps due to the appealing promises such research carries to all parties involved in the business of teaching and learning foreign or second languages. Research promises learners ways that would lead them to success in achieving their goal of learning a target language (Oxford, 1990) . It promises teachers ways that would help them in shifting the responsibility of their students' success off their shoulders onto those of their students (Holec, 1987) . Moreover, it promises administrators a path to the success of their language courses (Oxford & Burry-Stock, 1995) .
Reaching generalizations, however, regarding the relationship between learning strategies and a multitude of variables has not been achieved. Ambitious attempts have been made to relate certain learning strategies to gender, age, proficiency, ethnicity, and styles. Generalizations have been made about the tendency of females to report using more strategies than males, proficient students using strategies more than less proficient ones, certain cultures promoting the use of particular strategies more than others, and certain learning styles leading to the use of certain strategies (Grainger, 1997; Kaylani, 1996; Oxford, 1989 Oxford, , 1996 .
We are, however, still a long way from making such generalizations with any degree of certainty. This is perhaps due to contradictory findings and unresolved discrepancies in each of these areas, as well as lack of replication studies. Consequently, calls continue to be made for more studies in these areas in order to ascertain these findings and resolve the discrepancies.
The present study came in response to appeals made for continuous investigations of strategies in relationship to culture. Kuwait is a hybrid context (El-Dib, 1999b ) which Green and Oxford (1995) defined as a context which "fits neither the description of a second language setting nor that of a foreign language environment." (p. 268) The cosmopolitan nature of the
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population in Kuwait makes it a unique context where different nationalities of different first languages share English as a means of communication. English is the country' s official second language. It is the language commonly used in banking, investment, and academic communities (Kuwait Information Office, 2002) .
English input is readily available for those nationalities as well as for learners who wish to learn the language. Street signs, shops' names, advertisements of famous food stores such as "Kentucky Fried Chicken" are both in Arabic and in English (U.S. Commercial Service, 2003) . Kuwaitis use English not only for study purposes, but also as a necessary means of communication between them and the mixed workforce living in Kuwait, the majority of which are unable to speak Arabic (Library of Congress Country Studies, 1993) .
Participants in this study were a sample drawn from a large student population studying in the colleges of the Public Authority of Applied Education and Training (PAAET), a leading educational institution in Kuwait. Students in these colleges study English-for-special-purposes (ESP). Consequently, the "academic" English required from them in their college studies differed from the English required from them in their everyday lives. The different demands of the two contexts may have influenced the strategies they used in learning English.
This study presents a description of the strategy factors of Kuwaiti male and female students in two class levels. The results will then be discussed in relationship to other studies conducting factor analysis of the Strategy Inventory of Language Learning (SILL). The drawbacks of strategy research relying on questionnaires will be discussed and implications for future research will be presented.
Review of Literature
In 1995, Oxford and Burry-Stock conducted a large metaanalysis comparing the factor structures of six sets of data from Puerto Rico, Taiwan, China, Japan, Egypt, and the United States. The two purposes of the meta-analysis were to support the SILL as a valid and reliable research tool and to relate using certain learning strategies to certain cultures. In their quest for universality of certain strategies and the uniqueness of others in certain cultures, Oxford and BurryStock reported that for most samples, from different countries, more than one half of language learning strategy use is represented by the items on the SILL factors.
The results of factor analysis of these sets of data were compared maintaining the similarities and the discrepancies among cultures. It was found that a factor entitled "active naturalistic language use" explains the most variance in Puerto Rico (a hybrid context), China, Japan, and the United States. This factor included strategies: (#11) 1 I try to talk like native English speakers, (#13) I use English words I know in different ways, (#14) I start conversations in English, (#15) I watch TV and movies in English, (#16) I read for pleasure, (#17) I write notes, letters, reports in English, (#35) I look for people I can talk to in English, (49) I ask questions in English, and (#50) I try to learn about the culture of English speakers.
A different factor explained the most variance in Taiwan and Egypt. The factor called "metacognitive planning" comprised the variables: (#34) planning the schedule, (#36) looking for reading opportunities, (#37) having clear goals, (#38) thinking about progress, (#8) reviewing often, (#23) making summaries, (#14) looking for conversation partners, (#33) trying to find better ways to learn English, and (#31) noticing mistakes to learn better.
This study was an attempt to provide another set of data from the Arabian Gulf area to find out which factors are operating in Kuwait and whether or not they are the same as the ones found in Puerto Rico, Taiwan, China, Japan, Egypt, and the United States. In addition, the study focused on three variables that have been tied to the choice of learning strategies: gender, language level, and ethnicity (Grainger, 1997; Oxford, 1989) .
Language Learning Strategies and Gender
The results of research into gender differences in the use of language learning strategies have been contradictory at best. Whereas some studies asserted the existence of differences (Kaylani, 1996; Oxford, Park-Oh, Ito, and Sumrall, 1993) others maintained their absence (El-Dib, 1999a; Vandergrift, 1997) . There were no differences between Kuwaiti males and females in their use of the six categories of strategies, yet there were differences at the level of individual strategies (El-Dib, 1999a) . Interestingly, Oxford (1996) , a main advocate of gender differences in strategy use, considered the possibility that differences found in some studies might be due to the fact that "males and females are different in how they report their strategies retrospectively but are not in reality all that different when they actually use strategies." (p. 248) The relationship between gender and choice of learning strategies continues to be the most controversial. Opponents and proponents of research into gender differences are still debating the consequences, limitations and promises of this research direction (El-Dib, 1999a; Goviet, 1998; Politzer, 1983) . Still it remains an issue of importance since men and women are being raised and educated differently in different cultures.
Language Learning Strategies and Language Level
Research has shown a positive relationship between proficiency and strategy use. Green and Oxford (1995) found that the proficiency level significantly affected the use of compensation, cognitive, metacognitive, and social strategies, but displayed no effect on the use of memory and affective strategies. Oxford and Burry-Stock (1995) , in their large metastudy comparing the factor structures of six sets of English-as-a-second-language (ESL)/English-as-a-foreign-language (EFL) SILL data, concluded that the frequency of strategy use is related to language performance and that "more advanced or more proficient students use strategies more frequently." (p.10)
Language Learning Strategies and Culture
Research into strategies and culture verges on stereotyping. Asian students were found to differ from Hispanic students in their preference of rote memorization and rule-oriented strategies (Politzer & McGroarty, 1985 , cited in Grainger, 1997 . Oxford (1994 , cited in Grainger, 1997 found that Taiwanese students seem far more structured, analytic, memory based, and metacognitively oriented than other groups of learners. Spanish learners were found to use "traditional" strategies such as using dictionaries in learning words (McGroarty, 1987 , cited in Oxford & Burry-Stock, 1995 . Whereas O'Malley and Chamot (1990) found that Asian students prefer rote learning strategies, Grainger (1997) found little difference in overall strategy use among Asian, English, and European students. The most interesting finding of Grainger was that students of Asian background, unlike what was asserted in previous studies, did not report preferring rote learning strategies.
Purpose of the Study
The present study attempts to add another set of data from the Arabian Gulf investigating the underlying factors of the SILL that may allow for further cross-culture comparisons. It further investigates the relationship between both gender and language level and the underlying factors of the SILL.
Research Questions
(1) What are the factors underlying the SILL given data collected from Kuwait? (2) Are the identified factors in Kuwait similar to the factors obtained from other sets of data from different countries? (3) Is there a significant relationship between gender and the identified factors? (4) Is there a significant relationship between language level and the identified factors?
Method

Sample
The 750 subjects were randomly selected from students enrolled in the four colleges of the second leading educational in Kuwait, the Public Authority of Applied Education and Training (PAAET). The subjects were from four segregated colleges. These were College of Business studies, College of Basic Education, College of Technological Studies, and College of Health Sciences.
Instrumentation
The Arabic translation of the SILL was used (Kassabgy & Boraie, 1992) . The SILL developed by Oxford (1990) is now a well-established research tool widely used around the world.
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The SILL (version 7.0) comprises 50 items classified into six a priori strategy groups. The categories are based on Oxford' s (1990) classification of language learning strategies as direct and indirect. The direct strategies are those used by learners to work with the language itself in different tasks. Those "include memory strategies for remembering and retrieving information, cognitive strategies for understanding and producing the language, and compensation strategies for using the language despite knowledge gaps" (Oxford, 1990, p. 37) . Indirect strategies, on the other hand, are those used by learners for the management of learning. These include metacognitive strategies "for coordinating the learning process, affective strategies for regulating emotions, and social strategies for learning with others." (Oxford, 1990, p. 135) 
Data Collection Procedures
Seven hundred fifty translated versions of the SILL were distributed in all colleges. Teachers were instructed to give the SILL to those students whose names were decided by the computer and written on the questionnaires. Five hundred and four students responded: 244 males and 260 females. The language proficiency of the subjects was determined on the basis of their enrollment in two levels of English courses. Students were assigned to these courses based on their performance on a placement test.
Data Analysis
The SILL includes six a priori categories comprising 50 items. Each category contains individual strategies classified as they relate to memory, metacognition, cognition, affection, compensation, and social interaction. Factor analysis, in a way, reclassifies these individual strategies belonging to separate categories resulting in new a posteriori categories (factors) comprising strategies related to one another despite their belonging to a priori categories.
In this study, an eight-factor Varimax factor analytic solution was used. Eigen values were required to be more than 1.0. To be included as part of a factor, the loading of any individual item should be more than .30. In addition, the t test was used in order to test the relationship between gender, proficiency, and the identified factors. P < .05 was used to determine significance.
Results
Factor Analysis Results
Unlike other sets of data from previous studies, eight variables instead of nine were identified. The identified factors and percentage of variance are shown in Table 1 . Together, they explained 42.10% of the variability among the 50 items on the SILL.
Factor one. Active naturalistic use of English comprised some but not all of the individual strategies that loaded on the same factor in other studies. In Kuwait, this factor comprised (#11) I try to talk like native English speakers, (#13) I use English words in different ways, (#14) I start conversations in English, (#15) I watch TV and movies in English, (#16) I read for pleasure, (#17) I write notes and reports in English, (#35) I look for people to talk to in English, (#36) I look for opportunities to read as much as possible in English, (#49) I ask questions in English, and (#50) I try to learn about the culture of English speakers (See Table 2 ). Oxford and Burry-Stock (1995) coined the term "active naturalistic," and they used it to refer to language strategies not related to formal classroom learning of English. Given the cosmopolitan nature of Kuwait as a job market, Kuwaitis seemed to prefer the strategies that enable them to communicate with the multitude of nationalities living there and using English as their main means of communication. Factor One comprised cognitive, metacognitive, and social strategies all related to daily life practices away from formal language study. This finding provided critical evidence that the social context and the cultural milieu in which learners live may have more of an impact on their choice of strategies than ethnicity. It may be preferable to discuss strategy use not in terms of what an Arab student, a Spanish student, or an Indian student does or does not do but in terms of where each lives and the demands a surrounding context imposes on each. This point will be discussed in more detail at the end of the paper when a more contextualized approach to strategy research is proposed.
Factor two. This factor, labeled metacognitive planning (awareness-of-self strategies), was viewed in this study as more of thinking or focusing on self. Strategies loading on this factor seemed to describe learners' awareness of how they think about themselves, their progress, their feelings, and their becoming better learners (see Table 3 ).
Factor three. This factor comprised a combination of cognitive and compensation strategies (see Table 4 ). This factor was interesting in that the strategies comprising it were all concerned with vocabulary either in context or in isolation. This might be related to how vocabulary was being taught in these colleges. Vocabulary work occupied a great deal of attention, yet students were mostly given lists to memorize. This finding also suggested that the teaching context (a part of the larger social context) could also play a role in determining what strategies learners chose to adopt.
Factor four. This factor comprised strategies that involved some kind of physical action dealing with senses. Acting, preparing flashcards, summarizing or writing diaries all involve active, observable physical action for aiding memory. These types of strategies were labeled in this study as sensory-memory strategies (see Table 5 ).
Factors five and six. Factor five included strategies Table 1 involving practice, repetition, and revision (see Table 6 ), whereas factor six included social strategies involving practicing with others and asking for their help (see Table 7 ). Factor seven. This factor consisted of affective strategies including attempts for relaxation, giving self a reward, and noticing when one is nervous (see Table 8 ).
LIST OF FACTORS
Factor eight. This factor consisted of cognitive-memory strategies where learners attempt to draw mental images of the Note: cog = cognitive strategies; met = metacognitive strategies; soc = social strategies Note: met = metacognitive strategies; aff = affective strategies Table 3 new English words in order to remember them, think of patterns, or translate word for word (see Table 9 ). Factors related to gender. Males were found to use active naturalistic strategies (factor one) significantly more than females. Females, on the other hand, used cognitive-compensatory strategies (factor 3) and repetition and revision strategies (factor 5) significantly more than males (see Table 10 ).
Factors related to language level. Level Two students were found to use strategies of active naturalistic language use (factor one) more than Level One students did. Level One students, on the other hand, reported using affective strategies (factor seven) more than Level Two students did (see Table 11 ). Note: mem = strategies; cog = cognitive strategies; aff = affective strategies Note: mem = memory strategies; cog = cognitive strategies; met = metacognitive strategies 
FACTOR THREE: COGNITIVE-COMPENSATORY STRATEGIES
Discussion
The results of the factor analysis were consistent with the findings of studies investigating strategies in foreign language contexts (People' s Republic of China, Japan, and combined United States) and hybrid contexts (Puerto Rico). Active naturalistic language use was the number one factor explaining the most variability in the SILL. This finding supported an assumption adopted throughout this paper that social context is probably the strongest variable influencing subjects to use certain strategies more than others. Contexts rich with authentic input are perhaps more conducive to learners' use of naturalistic language learning strategies.
Gender differences in learning strategy use remain the Table 10 most illusive. In a previous study (El-Dib, 1999a) , there were no significant differences between males and females in using the six a priori categories of the SILL; memory, cognitive, metacognitive, compensatory, affective, and social strategies. In this study, the results of the t test analysis showed that males use the strategies of factor one (active naturalistic language) significantly more than females do. Females, on the other hand, were found to use the strategies of factor three (cognitive-compensatory) and factor five (repetition-revision strategies) significantly more than males do. This discrepancy between the results of the first and the second study did not indicate female' s use of more strategies than males. It rather suggested that the cultural milieu in which both males and females live and the opportunities given to each within that cultural context determined the types of strategies used by either sex.
The results suggest that a society or social context that is gender sensitive may play a role in females' adoption of strategies other than those adopted by males. Females in a conservative society where they may not have many opportunities to socialize with speakers of English may have classrooms as the only venue for using strategies to learn English. Males in such a society, on the other hand, exercise more freedom in traveling, socializing and, going to the movies which allows them to select naturalistic strategies.
The results indicating the tendency of less proficient students to use affective strategies in order to help them deal with tension related to learning a foreign language, reopens the issue of anxiety and its relationship to language acquisition. It poses questions regarding the relationship among anxiety, language learning, and learning strategies and whether or not the relationship is linear or cyclical in nature. In other words, would a student with limited proficiency exhibit more anxiety about his/her language learning and would this lead to more or less use of strategies? Would more use of strategies lead to less anxiety? Would use of certain strategies more than others lessen anxiety or increase it and would this increase or decrease learning? These questions call for further research in order to establish possible relationships between strategy use and a host of psychological variables such as anxiety, self-efficacy, and self-confidence (MacIntyre, 1994) .
Directions For Future Research
The proposal made in this study regarding the significant role played by the contexts of language learning in the choice of learning strategies calls for research methodology that transcends the procedures of mass data collection. Questionnaires do not "typically provide detailed taskrelated information" (Oxford, 1996, p. 247) , in spite of their efficiency in collecting data from large samples of learners. Using questionnaires reflects an approach to investigating strategy use that is separate from context. Table 11 This approach is an interventionist rather than a descriptive (Okan, 2001) , discovery-in-relation-to-task approach. It is argued here that strategy use is probably a function of learning contexts and tasks rather than a function of gender, ethnic identity, or learning styles. Thus, the future direction of strategy research should be moving toward relating strategy use to the tasks and demands of learning contexts situated in a cultural milieu. It is not difficult to imagine a context where learners are deprived of natural (or authentic) language input outside of classrooms and how that might lead them to use particular strategies regardless of their gender or learning style. For example, learners performing the same types of tasks throughout a textbook especially in EFL contexts might prevent them from exploring different strategies needed to deal with the demands of new and different tasks.
FACTORS RELATED TO LANGUAGE LEVEL
Based on these proposals, think-aloud protocols, and retrospective verbal reports may be the most appropriate techniques for strategy assessment. These may be strengthened and supported by using video and audiotapes in order to help learners remember their thinking processes during their performance of given tasks (Anderson & Vandergrift, 1996) . Examples of research studies utilizing these techniques are Anderson (1991) , Cohen (1987) , Cohen and Olshtain (1993) , and Murphy (1987) .
Future studies may investigate the particularities of certain language learning tasks and contexts and how these may dictate or facilitate using certain strategies while blocking others. This in turn may help language educators think of ways to manipulate contexts of learning in order to help learners use a wider range of strategies and perhaps discover new ones.
